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Background 
In February 2012 the Government Economic Service and the Bank of England hosted an event which 

explored economics teaching and learning in UK universities in the wake of the financial crisis. In 

particular, the discussion focused on the challenges faced by higher education institutions and the 

changes they need to implement in order to produce economics graduates who are fit for purpose. 

As a follow up to this event, the Economics Network (EN) agreed to survey and interview employers, 

with the purpose of exploring graduate skills. The survey was partially funded by the Higher 

Education Academy and is part of an ongoing research project into the effectiveness of learning and 

teaching in Economics HE (a pǊŜǾƛƻǳǎ ŜƳǇƭƻȅŜǊǎΩ ǎǳǊǾŜȅ ǿŀǎ ŎƻƴŘǳŎǘŜŘ ōȅ 9b ƛƴ н007). The results 

of all the surveys that make up this project are available on the Economics Network website: 

www.economicsnetwork.ac.uk/projects/surveys.htm. 

Methodology 
The main focus of the survey was on employers currently employing economics graduates, both as 

economists and in related roles. 

A two stage approach was adopted, which included a survey of the employers and interviews with 

some of the respondents. Due to the short timescale of the project, it was agreed to start with the 

eƳǇƭƻȅŜǊǎΩ ǎǳǊǾŜȅΣ ŦƻƭƭƻǿŜŘ ōȅ ǘƘŜ ƛƴǘŜǊǾƛŜǿǎ ς the reverse of the usual pattern. Including a 

question in the survey, asking the respondent if he/she agree to be contacted for further research, 

allowed us to contact the respondent for the interview at a later point.  

The report includes an analysis of the 54 individual responses received, plus a summary of the GES 

Chief EconomistsΩ responses and the 17 responses to supplementary questions from GES assessors 

of economics graduate applicants. Employers were from central government, consultancy, charity, 

research and finance advisory sectors. The survey included 13 questions (Appendix 1) about the 

ǊŜǎǇƻƴŘŜƴǘΩǎ company and the skills and knowledge of the economics graduates that the company 

has employed. Appendix 2 describes the full procedure that economics graduate applicants go 

through at Economic Assessment Centre (EAC) while applying for GES jobs. 

Follow up interviews were conducted with some of these employers (5). The interviews consisted of 

7 questions, exploring the recruitment process and any skill/knowledge/understanding deficit 

among economics graduates. 

In the report for illustrative purposes weΩǾŜ included άǿƻǊŘ ŎƭƻǳŘǎέ ƛƳŀƎŜǎΦ 

http://www.economicsnetwork.ac.uk/projects/surveys.htm
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The main aim of the project was to: 

¶ Inform the academic economics community in the UK ŀōƻǳǘ ŜƳǇƭƻȅŜǊǎΩ ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ 

economics graduates. 

¶ AǎǎŜǎǎ ŜƳǇƭƻȅŜǊǎΩ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ŜŎƻƴƻƳƛŎǎ ƎǊŀŘǳŀǘŜǎΥ Řƻ ǘƘŜȅ ǇƻǎǎŜǎǎ ǘƘŜ ǊŜǉǳƛǊŜŘ ǎƪƛƭƭǎ 

and knowledge? If not, what are the shortfalls?  

¶ Be capable of driving curricula changes and be robust in terms of academic audit. 

¶ Distinguish between types of economics graduates but also include a generic skills category.  

To note: 

¶ It should be stressed that all the employers that took part in the survey and interviews were 

able to select the best graduates in this very competitive job market and their replies relate 

exclusively to those graduates who have passed a very rigorous screening process. 

Survey results 
To ensure a wide range of opinions were included in the survey, the Economics Network secured the 

help of the Association of Graduate Careers Advisory Services (AGCAS) and the Association of 

Graduate Recruiters (AGR), as well as participants of the GES-BoE conference to promote the survey. 

It was run online on Bristol Online Survey (BOS) from 26 March to 16 of July 2012.  

There were 54 individual responses to the survey. Respondents were from a range of organisations, 

which included: Food Standards Agency, New Economic Strategies, Ministry of Justice, Oxford Policy 

Management Ltd, Economic Consulting, Deloitte LLP, Institute of Fiscal Studies (IFS), and Department 

for Business, Innovation and Skills, ODI Fellowship Scheme. The GES supplied us with a summary 

response from their Chief Economists, which has been included in the report.  
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Figure 1: Employers organisation distribution 

 

The organisations that took part in the online survey were scewed towards the large size (in terms of 

number of employees), due to the large proportion of  participating government organisations,  as 

can be seen in Figure 2. 

Figure 2: Distribution of organisations by number of employees 

Small (1-49)     

Medium (50-249) 

Large (250-1000)

X Large (1000+)

When asked if there are specific jobs in their company/organisation for economic graduates, 98.0% 

of respondents provided a positive answer. When asked to give details about those jobs, 

respondents mentioned the following: 
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ω "We employ Economic Advisers and Assistant Economists. The analytic team is lead by a 

senior civil service economist." 

ω "Government Economic Service Fast Stream Assistant Economists." 

ω "Economists are recruited as fast streamers and provide economic advice at a number of 

levels." 

ω "Overseas development consultants." 

ω "Our Economic Consulting is specialised in applying economic theory in a commercial 

context for leading public and private sector clients." 

ω "Economic researchers." 

ω "Postgraduates economists are recruited by the ODI Fellowship Scheme annually, for two-

year posts within developing country governments. Fellows work in government ministries 

as economists - ŎǳǊǊŜƴǘ ǇƭŀŎŜƳŜƴǘǎ ŀǊŜ ƛƴ !ŦǊƛŎŀΣ ǘƘŜ /ŀǊƛōōŜŀƴ ŀƴŘ ǘƘŜ tŀŎƛŦƛŎΦέ 

¶ ά9ŎƻƴƻƳƛǎǘǎ ŀǊŜ ǊŜŎǊǳƛǘŜŘ ŀǎ Ŧŀǎǘ ǎǘǊŜŀƳŜǊǎ ŀƴŘ ǇǊƻǾƛŘŜ ŜŎƻƴƻƳƛŎ advice at a number of 

ƭŜǾŜƭǎΦέ 

¶ ά¢ƘŜ ƻǊƎŀƴƛǎŀǘƛƻƴ Ƙŀǎ ŀ Ƴŀƴȅ 9ŎƻƴƻƳƛǎǘ ǇƻǎǘǎΦ ¢ƘŜǎŜ roles support the policy making 

process by using knowledge of economics and quantitative methods to inform and shape 

ǇƻƭƛŎȅΦ ¢ƘŜ Ǉƻǎǘǎ ƛƴŎƭǳŘŜ ƛƴǾŜǎǘƳŜƴǘ ŀǇǇǊŀƛǎŀƭΣ ŜǾŀƭǳŀǘƛƻƴ ŀƴŘ ƳƻŘŜƭƭƛƴƎΦέ 

¶ ά9ŎƻƴƻƳƛŎ ŀǎǎƛǎǘŀƴǘǎ ŀƴŘ ŀŘǾƛǎŜǊǎ όD9{ Ǉƻǎǘǎύ ŀǎ ǿŜƭƭ ŀǎ ǎƻƳŜ ǎenior economic posts 

ƛƴŎƭǳŘƛƴƎ ǘƘŀǘ ƻŦ /ƘƛŜŦ 9ŎƻƴƻƳƛǎǘΦ  [ŀǎǘ /9h ŀƴŘ 5D ǿŜǊŜ ōƻǘƘ ŜŎƻƴƻƳƛǎǘǎΦέ 

 

When asked in general why they recruit economics graduates, the majority of respondents (79.6%) 

mentionŜŘ άƪƴƻǿƭŜŘƎŜ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŜŎƻƴƻƳƛŎǎέΣ 75.9% highlighted ǘƘŜ άǿork they are 

ǊŜǉǳƛǊŜŘ ǘƻ Řƻέ ŀƴŘ 61.1҈ ŜƳǇƘŀǎƛǎŜŘ ǘƘŜ άǎƪƛƭƭǎ ǘƘŜȅ ōǊƛƴƎ ǿƛǘƘ ǘƘŜƳΦέ The GES Chief Economists 

mentioned these same reasons in their responses. When ask to provide details respondents 

mentioned: 

ω "Our research is economic analysis so we require understanding of economics as the basis of 

the job." 

ω "The scheme is designed to help government ministries fill gaps in capacity by providing 

skilled economists, but also to help young economists gain valuable work experience." 

ω άMany economists have shown themselves able to subsequently move into non-economist 

or non-analytical roles and, therefore, have been an excellent talent pool for a wider range 

ƻŦ Ƨƻōǎ ƛƴ ǘƘŜ ŎƛǾƛƭ ǎŜǊǾƛŎŜΦέ 

The next question (Q7) was about qualification of graduates and whether respondents feel they 

ǿŜǊŜ άƻǾŜǊ ǉǳŀƭƛŦƛŜŘέΣ άabout rightέ or "under qualifiedέ. There were no replies that graduates were 

άƻǾŜǊ ǉǳŀƭƛŦƛŜŘέΣ 66.7% believe them tƻ ōŜ άŀōƻǳǘ ǊƛƎƘǘέΣ ǿƘƛƭŜ ǘƘŜ ǊŜǎǘ ǘƘƻǳƎƘǘ ǘƘŜȅ ǿŜǊŜ άǳnder 

ǉǳŀƭƛŦƛŜŘΦέ Comments from the respondents included: άLǘ ŘŜǇŜƴŘǎ ƻƴ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ǘƘŜ ƎǊŀŘǳŀǘŜΦ 

However recently we have been getting very good graduates, most with a First Class degree in 

economics, but this is likely down to labour market conditions and the competitive nature of Fast 

stream entry;έ άDŜƴŜǊŀƭ ŜŎƻƴƻƳƛŎǎ ƪƴƻǿƭŜŘƎŜ ƛǎ ƎƻƻŘΣ ōǳǘ Ƴƻǎǘ ƻŦ ƻǳǊ ǿƻǊƪ ƛǎ ƳƛŎǊƻŜŎƻƴƻƳƛŎǎΣ 
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whereas the emphasis of most students is on macroeconomics. Also, there is a lack of knowledge 

ǊŜƎŀǊŘƛƴƎ ŜŎƻƴƻƳƛŎ ƘƛǎǘƻǊȅΤέ άLǘϥǎ ƛƳǇƻǎǎƛōƭŜ ǘƻ ƎƛǾŜ ŀ ǎƛmple answer to this as there is a massive 

variation in the quality of graduates applying to the GES, ranging from those with barely any 

coherent understanding of any economics to those with clear, incisive and wide-ranging 

understanding. All graduates which reach the interview stage for the GES (which is the basis for 

these comments) have a predicted 2.1 University grade. For those at the weak end of the scale it is 

surprising that they're expecting to get 2.1s, though perhaps they manage to scrape through by 

being able to memorise stock answers to questions and recite mathematical derivations etc without 

ŀƴȅ ǊŜŀƭ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŀŎǘǳŀƭ ǇǊƛƴŎƛǇƭŜǎ ōŜƛƴƎ ŀǇǇƭƛŜŘΤέ ά¦ƴŘŜǊ ǉǳŀƭƛŦƛŜŘ ƛƴ ǎƻƳŜ ŀǊŜŀǎ ŀƴŘ 

ƻǾŜǊ ǉǳŀƭƛŦƛŜŘ ƛƴ ƻǘƘŜǊǎΦέ 

 Most of the GES responses weǊŜ άŀōƻǳǘ ǊƛƎƘǘέ ŀƴŘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŎƻƳƳŜƴǘǎ ǿŜǊŜ ƭŜŦǘΥ 

¶ ά²ƘƛƭŜ ǘƘŜ ƭŜǾŜƭ ƻŦ ǉǳŀƭƛŦƛŎŀǘƛƻƴ Ƴŀȅ ōŜ ŀōƻǳǘ ǊƛƎƘǘΣ ƎǊŀŘǳŀǘŜǎ ƻŦǘŜƴ ƭŀŎƪ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ŀǇǇƭȅ 

quite basic economic skills in practical, policy-ǊŜƭŜǾŀƴǘ ŎƻƴǘŜȄǘǎΦέ 

¶ ά²Ŝ ƻƴƭȅ ŜƳǇƭƻȅ ŜŎƻƴƻƳƛǎǘǎ ǿƛǘƘ a{Ŏǎ and this has been our policy for many years; to that 

extent, our standing position is that our economists need to be sufficiently deeply trained in 

economics and able to pass M-level examined courses.έ 

¶ άLǘ Ŏŀƴ ǾŀǊȅ ǉǳƛǘŜ ŀ ƭƻǘ ŦƻǊ ŀǘ ƭŜŀǎǘ ǘǿƻ ǊŜŀǎƻƴǎΦ Cƛrstly, some economists are better than 

others in general and better at picking up new areas in particular. Those who naturally apply 

ŀƴ ŜŎƻƴƻƳƛǎǘΩǎ ǎǘǊǳŎǘǳǊŜ ǘƻ ǘƘŜƛǊ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎ ŀǊŜ ƻŦǘŜƴ ǘƘŜ Ƴƻǎǘ ŀŘŀǇǘŀōƭŜΦ ¢ƘŜ ǎŜŎƻƴŘ 

reason for variation is that many of our jobs require economists and other analysts to 

convert their proposed approach to solving a problem into computer code to build models 

and/or interrogate data. In my experience, there are huge variations in the extent to which 

economists are good at ǘƘŜ ŀǘǘŜƴŘŀƴǘ ǇǊƻƎǊŀƳƳƛƴƎ ŀƴŘ ΨŘŀǘŀ ǘƻǊǘǳǊŜΩ skills. The most 

effective economists are those who combine technical rigour with a knack of spotting the 

Ƴƻǎǘ ŜŦŦŜŎǘƛǾŜ ǿŀȅ ƻŦ ǎƻƭǾƛƴƎ ŀ ǇǊƻōƭŜƳ ǿƛǘƘ ǘƘŜ ŀǾŀƛƭŀōƭŜ Řŀǘŀ ŀƴŘ ǘƻƻƭǎΦέ 

 

The next group of questions focused on ŜŎƻƴƻƳƛŎǎ ƎǊŀŘǳŀǘŜǎΩ subject specific skills, knowledge and 

understanding, and which of these employers see as important for employment in their 

organisation. It also asks them to rate the level of the general skills of economics graduate 

appointees. 
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Q8. Which of these skills do you see as important in economics graduate appointees to 

your organisation? 

0 10 20 30 40 50 60 70 80 90

Communication of economic ideas

Strategic thinking

Understanding/interpreting financial matters

Formulating problems and constructing solutions

Organising, interpreting and presenting quantitative data

Analysis of economic, business and social issues

Abstraction while retaining relevance

Very

Somewhat

Little or not

Not relevant

PercentagePercentagePercentagePercentagePercentagePercentage

 

Two skills (άŀnalysis of economic, bǳǎƛƴŜǎǎ ŀƴŘ ǎƻŎƛŀƭ ƛǎǎǳŜǎέ and άŎommunication of economic 

ƛŘŜŀǎέ) are perceived as άvery ƛƳǇƻǊǘŀƴǘέ by 80.0% of respondents, while the άability to organise, 

interpret and present ǉǳŀƴǘƛǘŀǘƛǾŜ Řŀǘŀέ ŀƴŘ άŀbstraction (the ability to simplify complexity while 

ǎǘƛƭƭ ǊŜǘŀƛƴƛƴƎ ǊŜƭŜǾŀƴŎŜύέ ŀǊŜ ǇŜǊŎŜƛǾŜŘ ŀǎ άvery ƛƳǇƻǊǘŀƴǘέ ōȅ three quarters of respondents. The 

skills which were seen to be less important were: άunderstanding and interpreting finanŎƛŀƭ ƳŀǘǘŜǊǎέ 

and άǎǘǊŀǘŜƎƛŎ ǘƘƛƴƪƛƴƎέ which were rated as άvery ƛƳǇƻǊǘŀƴǘέ by 12.0% and 44.0% of respondents 

respectively. GES responses about skills were very similar: they ranked all of these skills as άvery 

impoǊǘŀƴǘέΣ ǿƛǘƘ ǘƘŜ ŜȄŎŜǇǘƛƻƴ ƻŦ άǳnderstanding/interpretƛƴƎ ŦƛƴŀƴŎƛŀƭ ƳŀǘǘŜǊǎέ ŀƴŘ άǎtrategic 

ǘƘƛƴƪƛƴƎέ ǿƘƛŎƘ ǿŜǊŜ ŎƻƴǎƛŘŜǊŜŘ άǎƻƳŜǿƘŀǘ ƛƳǇƻǊǘŀƴǘέΦ 
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Q9. Knowledge and understanding of which of the following areas do you see as 

important in economics graduate appointees to your organisation? 

0 10 20 30 40 50 60 70 80

Stability and instability of the economy and markets

Equilibrium and disequilibrium

Marginal considerations

Incentives and their effects data

Social costs and benefits

Opportunity cost

Very

Somewhat

Little or not

Not relevant

Percentage

 

0 10 20 30 40 50 60 70

Developments in economic policy and their relevance to 
specific employers

Macroeconomic variables and relationships and the 
impact of macroeconomic changes at a micro level on 

companies and markets

Microeconomics of decision-making and constrained 
choice

Possible inter-connections between economic and other 
phenomena

The interdependancy of markets

The impact or expectations and surprises
Very

Somewhat

Little or not

Not relevant

Percentage
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More than 60.0% of respondents perceived kƴƻǿƭŜŘƎŜ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ άƻǇǇƻǊǘǳƴƛǘȅ ŎƻǎǘέΣ 

άsƻŎƛŀƭ Ŏƻǎǘǎ ŀƴŘ ōŜƴŜŦƛǘǎέΣ άƛƴŎŜƴǘƛǾŜǎ ŀƴŘ ǘƘŜƛǊ ŜŦŦŜŎǘǎέΣ άƳicroeconomics of decision-making and 

όŎƻƴǎǘǊŀƛƴŜŘύ ŎƘƻƛŎŜέ ŀǎ άǾŜǊȅ ƛƳǇƻǊǘŀƴǘέΣ ǿƘƛƭŜ ƳƻǊŜ ǘƘŀƴ 25.0% saw άǎtability and instability of 

ǘƘŜ ŜŎƻƴƻƳȅ ŀƴŘ ƳŀǊƪŜǘǎέ ŀƴŘ άŜǉǳƛƭƛōǊƛǳƳ ŀƴŘ ŘƛǎŜǉǳƛƭƛōǊƛǳƳέ as ƻŦ άƭƛǘǘƭŜ ƻǊ ƴƻ ƛƳǇƻǊǘŀƴŎŜΦέ At 

ǘƘŜ ǎŀƳŜ ǘƛƳŜ ƳƻǊŜ ǘƘŀƴ рл҈ ǇŜǊŎŜƛǾŜ άǎtability and instability ƻŦ ǘƘŜ ŜŎƻƴƻƳȅ ŀƴŘ ƳŀǊƪŜǘǎέΣ άǘhe 

impact or ŜȄǇŜŎǘŀǘƛƻƴǎ ŀƴŘ ǎǳǊǇǊƛǎŜǎέΣ άǘhe inǘŜǊŘŜǇŜƴŘŜƴŎȅ ƻŦ ƳŀǊƪŜǘǎέ ŀƴŘ άdevelopments in 

economic policy and their ǊŜƭŜǾŀƴŎŜ ǘƻ ǎǇŜŎƛŦƛŎ ŜƳǇƭƻȅŜǊǎέ ŀǎ άǎƻƳŜǿƘŀǘ ƛƳǇƻǊǘŀƴǘΦέ 

GES responses about knowledge and understanding of the following areas identified all of them to 

be άvŜǊȅ ƛƳǇƻǊǘŀƴǘέΣ ǿƛǘƘ ǘƘŜ ŜȄŎŜǇǘƛƻƴ ƻŦ άequƛƭƛōǊƛǳƳ ŀƴŘ ŘƛǎŜǉǳƛƭƛōǊƛǳƳΩΣ άǎtability and instability 

ƻŦ ǘƘŜ ŜŎƻƴƻƳȅ ŀƴŘ ƳŀǊƪŜǘǎέΣ άǘhe impact or ŜȄǇŜŎǘŀǘƛƻƴǎ ŀƴŘ ǎǳǊǇǊƛǎŜǎέΣ άǘhe interdependency of 

ƳŀǊƪŜǘǎέ ŀƴŘ άƳacroeconomic variables and relationships and the impact of macroeconomic 

ŎƘŀƴƎŜǎ ŀǘ ŀ ƳƛŎǊƻ ƭŜǾŜƭ ƻƴ ŎƻƳǇŀƴƛŜǎ ŀƴŘ ƳŀǊƪŜǘǎέ ǿƘƛŎƘ were perceivŜŘ ǘƻ ōŜ άǎomewhat 

ƛƳǇƻǊǘŀƴǘέΦ 

 

 

 

Q10. How do you rate the general skills of economics graduate appointees in each of the 

following?  

0 10 20 30 40 50 60 70

Adaptability ( the ability and willingness to plan for and 
respond to a range of possible situations)

The ability to apply what has been learned in a wider 
context

A fluency in using IT/computers

The ability to analyse and interpret quantitative data

The ability to communicate clearly in writing

The ability to communicate clearly in speech
Very high

Fairly high

Not very high

Percentage
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The ability  to work effectively with others

Critical self-awareness 

Awareness  of cross-cultural issues

Independence of viewpoint and judgement

Problem-solving strategies and skills

General creative and imaginitive powers

Very high

Fairly high

Not very high

Percentage

 

In rating the general skills of economics graduates, the άability to work ŜŦŦŜŎǘƛǾŜƭȅ ǿƛǘƘ ƻǘƘŜǊǎέΣ άa 

fluency in ǳǎƛƴƎ L¢κŎƻƳǇǳǘŜǊǎέ ŀƴŘ άǘhe ability to analyse and ƛƴǘŜǊǇǊŜǘ ǉǳŀƴǘƛǘŀǘƛǾŜ Řŀǘŀέ was rated 

by more than 3л҈ ŀǎ άǾŜǊȅ ƘƛƎƘέΦ The less developed skill among economics graduates was άŎritical 

self-ŀǿŀǊŜƴŜǎǎέ, which was ǊŀǘŜŘ ŀǎ άƴƻǘ ǾŜǊȅ ƘƛƎƘέ ōȅ 40.0% of respondents. Other general skills in 

need of development that were ǊŀǘŜŘ ŀǎ άƴƻǘ ǾŜǊȅ ƘƛƎƘέ ōȅ ŀǘ ƭŜŀǎǘ олΦл҈ ƻŦ ǊŜǎǇƻƴŘŜƴǘǎ were: 

άŀwareness of cross-cultural issuesέΣ άƎeneral creative and imaginative powersέΣ άthe ability to 

communicate clearly in writingέ, and άǘhe ability to apply what has been learned in a wider contextέΦ 

Due to the fact that some of the respondents from the GES perceived some of the general skills of 

ŜŎƻƴƻƳƛŎǎ ŀǇǇƻƛƴǘŜŜǎ ǘƻ ōŜ ƻŦ άvery ƘƛƎƘέ level, while the others saw them as άƴƻǘ ǾŜǊȅ ƘƛƎƘέ, the 

summary of the responses centred ƻƴ άŦŀƛǊƭȅ ƘƛƎƘέΦ 

 

Q11. Which skills (general and specific) and knowledge do you believe are most needed 

to be developed further in economics degree courses? 

 The skills mentioned by neŀǊƭȅ ŀƭƭ ǘƘŜ ǊŜǎǇƻƴŘŜƴǘǎ ǿŜǊŜ άŎommunication ǎƪƛƭƭǎέ ŀƴŘ άŀǇǇƭƛŎŀǘƛƻƴ 

skillsέΣ with comments including: 

ω "Communication skills, it seems a little trite but we get too many graduates with good 

degrees who cannot communicate clearly in writing or orally." 

ω "Communication, including data presentation. Ability to think about wider context." 

ω "Communication skills, both verbal and written." 
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ω "The ability to write clearly and accurately." 

ω ά!ǇǇƭƛŎŀǘƛƻƴ ƻŦ ǘƘŜƻǊȅ ǘƻ ǇƻƭƛŎȅ ǉǳŜǎǘƛƻƴǎΦέ 

Word cloud made of respondents replies to this question  

 
Other skills mentioned by employers were: 

ω "Presentation and team working skills." 

ω "Rigorous analysis of facts and empirical evidence and then ability to synthesise ΨǿƘŀǘ ƛǘ 

ƳŜŀƴǎΩ ƻƴ ōŀƭŀƴŎŜ όǊŀǘƘŜǊ ǘƘŀƴ ǎŀȅ Ψƛǘ ŘŜǇŜƴŘǎΩ ƻǊ ΨŜǾƛŘŜƴŎŜ ƛǎ ƳƛȄŜŘΩ)." 

ω "Practical issues in investment appraisal." 

ω "Links between economics and local economic development (UK)." 

ω ά/ŀƴŘƛŘŀǘŜǎ ƴŜŜŘ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ōŀǎƛŎǎ ŀƴŘ ōŜ ǇǊŀŎǘƛŎŜŘ ŀǘ ŀǇǇƭȅƛƴƎ ǘƘŜǎŜ ǇǊƛƴŎƛǇƭŜǎ ǘƻ ŀ 

range of differŜƴǘ ǎƛǘǳŀǘƛƻƴǎΦέ 

 

Comments received from the GES were mostly focused on subject specific skills and understanding: 

ω ά9ŎƻƴƻƳƛŎ ƘƛǎǘƻǊȅ.έ 

ω ά/ƻǎǘ benefits analysis.έ 
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ω ά!ǇǇƭƛŜŘ ŜŎƻƴƻƳƛŎǎ ƛƴ ƎŜƴŜǊŀƭΥ ƎǊƻǿǘƘ ŀƴŘ ǇǊƻŘǳŎǘƛǾƛǘȅ ŜŎƻƴƻƳƛŎǎ ŀƴŘ ƛǎǎǳŜǎΤ ŎǳǊǊŜƴǘ 

macroeconomic issues; industrial economics and policy; knowledge of data sources and 

information; data analysis; methodology.έ  

ω ά!ǇǇƭȅƛƴƎ ŜŎƻƴƻƳƛŎ ŎƻƴŎŜǇǘǎ ƛƴ ǇǊŀŎǘƛŎŜ ŀƴŘ ōŀǎƛŎ ƪƴƻǿƭŜŘƎŜ ƻŦ ǘƘŜ ΨƪŜȅ ŜŎƻƴƻƳƛŎ ŦŀŎǘǎΩ 

(e.g. manufacturing share in GDP cross countries and over time).έ  

ω ά9ŎƻƴƻƳƛŎ ƘƛǎǘƻǊȅ ŀƴŘ ǊŜŀƭ-world case studies of both micro and macroeconomic policies 

and their effects are important to give young economists a grasp of the application of ideas 

and the data that is available to work with and to monitor ǇƻƭƛŎȅΩǎ ƛƳǇŀŎǘǎ.έ 

¶ ά¢ƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ŎƻƳƳǳƴƛŎŀǘƛƴƎ ŜǾƛŘŜƴŎŜ ƛƴ ƻǊŘŜǊ ǘƻ ǊŜǎǇƻƴŘ 

effectively to policy questions.έ 

¶ ά!ǇǇƭƛŜŘ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎ ǳǎƛƴƎ ŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ǘȅǇŜ Řŀǘŀ ŀƭƻƴƎǎƛŘŜ ƳƻǊŜ ǎǘŀƴŘŀǊŘ ǎǳǊǾŜȅ 

data.έ  

¶ άtǊƻƎǊŀƳƳƛƴƎ ǎƪƛƭƭǎ όƴƻ ǎǇŜŎific language but just experience of the most efficient and 

effective ways of writing programs to analyse data and develop bespoke and more 

substantial models).έ  

 

Q12. What advice you can give to current economics students? 

Respondents provided a lot of advice to economics students, which will be added to the 

http://www.studyingeconomics.ac.uk/  site. 

Among the suggestions: 

¶ "Don't be narrow in thinking or reading. Economics, sociology, behavioural science, history, 

mathematics, philosophy, physics, biology all offer important thinking to economists.έ 

¶ ά/ƻƳŜ ŀƴŘ Řƻ ǿƻǊƪ ŜȄǇŜǊƛŜƴŎŜ ƛƴ ƎƻǾŜǊƴƳŜƴǘ ŀǎ ŀƴ ŜȄŎŜƭƭŜƴǘ ǿŀȅ ƻŦ ŦƛƴŘƛƴƎ ƻǳǘ ǿƘŀǘ ǿŜ Řƻ 

and what a career with us would look like." 

¶ "To be more commercially aware. Being able to think about current affairs from an economic 

point of view and to communicate the thoughts logically." 

¶ "Make sure to focus as much on communications as you do on underlying quality of the 

work - the latter will go unnoticed if the communications are not effective." 

¶ "Awareness of what is going on outside economics, both in other social sciences and in 

science in general especially with regards to networks." 

¶ άL ǿƻǳƭŘ ǊŜŎƻƳƳŜƴŘ ǘŀƪƛƴƎ ŀ IƛǎǘƻǊȅ ƻŦ 9ŎƻƴƻƳƛŎ ¢ƘƻǳƎƘǘ ƳƻŘǳƭŜ ƛŦ ŀǾŀƛƭŀōƭŜΦ 

Understanding of core theory, and where the rest of theory comes from, why we do or don't 

think certain models are relevant, is hugely important (and often overlooked in favour of 

ŎƻƳǇƭŜȄ ƳŀǘƘŜƳŀǘƛŎǎύΦέ 

¶ ά²Ƙŀǘ ƛǎ ǎǳǊǇǊƛǎƛƴƎ ŀǎ ŀƴ ŀǎǎŜǎǎƻǊ ƛǎ ǘƻ ǎŜŜ ŎŀƴŘƛŘŀǘŜǎ ǿho produce good written work and a 

presentation on the pre-prepared topic, then struggle to develop their answers in oral 

http://www.studyingeconomics.ac.uk/
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questioning. I suspect that current student numbers in Universities has meant that students 

have been given little opportunity to deveƭƻǇ ǘƘŜǎŜ ǎƪƛƭƭǎΦέ 

¶ άDŜǘ ǳǎŜŘ ǘƻ ǘŀƭƪƛƴƎ ŀōƻǳǘ ŜŎƻƴƻƳƛŎǎ ŀƴŘ ŀǇǇƭȅƛƴƎ ǘƘŜ ƎŜƴŜǊŀƭ ǇǊƛƴŎƛǇƭŜǎ ǘƻ ƴŜǿ ƛǎǎǳŜǎΦ  

Practice written explanations of more complex economic concepts for non-economists, 

ōŜƛƴƎ ŎƭŜŀǊ ŀƴŘ Ŝŀǎȅ ǘƻ Ŧƻƭƭƻǿ ōǳǘ ƴƻǘ ǇŀǘǊƻƴƛǎƛƴƎΗέ 

Word cloud made of respondents replies to this question  

 

 

GES respondents left the following advice: 

¶ ά!ƴ a{Ŏ ǿƛƭƭ ōŜ ƛƳǇƻǊǘŀƴǘ ŀǘ ǎƻƳŜ ǎǘŀƎŜ ǘƻ ŎŀǊŜŜǊ ǇǊƻǎǇŜŎǘǎ ƛƴ ƎƻǾŜǊƴƳŜƴǘΦ ! tƘ5 Ŏŀƴ ōŜ 

useful in some cases. Get some understanding of the policy environment and what 

departments do before applying for a government post. Get interview practise to develop, 

communicate and discuss a clear structured argument. Think about what an interviewer is 

looking for and how you could demonstrate that. Some experience working in business could 

be useful (delivering well-written relevant material to deadlines, working with others). 

Follow economic debates in the financial press; be able to look at different aspects of the 

ŀǊƎǳƳŜƴǘΦέ 

¶ άLƳǇƻǊǘŀƴŎŜ ƻŦ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ƴŜŜŘ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ǎǳŎŎƛƴŎǘƭȅΦέ 
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¶ ά¦ƴŘŜǊǎǘŀƴŘ ǘƘŜ ŎƻǊŜ ƻŦ ǘƘŜƻǊŜǘƛŎŀƭ ƳƛŎǊƻ-economics but fully understand its limitations and 

assumptions. Follow the current debates on behavioural economics and the like but be 

curious to read historic works from Smith to Marshall, Marx to Keynes, the Austrians and 

anyƻƴŜ ǿƘƻ Ƙŀǎ ǿƻƴ ŀ bƻōŜƭ tǊƛȊŜΗέ 

 

 

Q13. Any further comments you would like to make about economics graduates? 

At the end of the survey respondents were asked if there were any further comments they would 

like to make about economics graduates. Among the replies were the following: 

¶ "I would like to see more focus on applied economics, good micro econometric skills and 

more public policy courses. Universities may want to plug more into the GES to get an insider 

view of what a career in government could look like." 

¶ ά{ƻƳŜ ǳǎŜ ǘƻƻƭǎ ǳƴǉǳŜǎǘƛƻƴƛƴƎƭȅΣ ǿƛǘƘƻǳǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǿƘŀǘ ŀǎǎǳƳǇǘƛƻƴǎ ǳƴŘŜǊƭƛŜ ŎŜǊǘŀƛƴ 

approaches." 

¶ άSome of them are very good at memorising and playing things back but are unable to then 

apply the same concepts to a different situation or to fundamentally understand 

ŜŎƻƴƻƳƛŎǎΦέ 

¶ ά¢ƘŜ ŀōƛƭƛǘȅ ƻŦ ŜŎƻƴƻƳƛŎ ƎǊŀŘǳŀǘŜǎ ǘƻ ŀǇǇƭȅ ǘƘŜƛǊ ƪƴƻǿƭŜŘƎŜ ŜŦŦŜŎǘƛǾŜƭȅ ǾŀǊƛŜǎ ǎǳōǎǘŀƴǘƛŀƭƭȅ 

between candidates (natural talent) but also between different universities. The same mark 

awarded fǊƻƳ ŘƛŦŦŜǊŜƴǘ ǳƴƛǾŜǊǎƛǘƛŜǎ ŘƻŜǎ ƴƻǘ ƛƳǇƭȅ ǘƘŜ ǎŀƳŜ ƭŜǾŜƭ ƻŦ ƪƴƻǿƭŜŘƎŜ ƻǊ ǎƪƛƭƭΦέ 

¶ άGraduates sometimes struggle to think around problems and are expecting to encounter 

ƛǎǎǳŜǎ ƛƴ ŀ ǾŜǊȅ ƴŀǊǊƻǿ ŎƻƴǘŜȄǘΦέ 
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Word cloud made of respondents replies to this question  

 

 

GES final comments were the following: 

¶ ά¢ƘŜ Ƴƻǎǘ ŜŦŦŜŎǘƛǾŜ ŜŎƻƴƻƳƛǎǘǎ ŀǊŜ ǘƘƻǎŜ ǿƘƻ ŀƭǎƻ ƘŀǾŜ ǘƘŜ ōŜǎǘ άǎƻŦǘέ ǎƪƛƭƭǎ ς 

communication, teamwork, emotional intelligence, etc. They could really up their skills by 

doing some Operational Research type modelling alongside their economics training.έ  

¶ ά±ŜǊȅ ǇƭŜŀǎŜŘ ǿƛǘƘ ǘƘƻǎŜ ǘƘŀǘ LΩǾŜ ǊŜŎǊǳƛǘŜŘ ς technically able and generally good 

communicators.έ 

¶ ά¢ƘŜ ǊŜǎǇƻƴǎŜǎ ǘƻ ǘƘƛǎ ǎǳǊǾŜȅ ŦǊƻƳ the GES chief economists are NOT indicative of general 

economics graduates as, of those that appear at interview (all of whom hold or are predicted 

to have a 2.1 or better), about half fail our recruitment process. Our responses therefore 

relate exclusively to those applicants who have passed our rigorous screening processes.έ 

¶ άLǘ ƛǎ the case that we feel we have to fail half of our interviewees even though by doing so 

we are typically not filling all the vacancies we have.έ   

¶ ά¢ƻ ƎŜǘ ŀ ƳƻǊŜ ŀŎŎǳǊŀǘŜ ǇƛŎǘǳǊŜ ƻŦ ǘƘŜ D9{ ǾƛŜǿ ƻŦ ŜŎƻƴƻƳƛŎǎ ƎǊŀŘǳŀǘŜǎ ƻƴŜ ǿƻǳƭŘ ƘŀǾŜ ǘƻ 

survey not just the employers but the GES assessor cadre.έ 
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We are grateful to GES for forwarding our survey and supplementary questions to GES assessors 

which provided us with information on the skills and knowledge of a larger cohort of economics 

graduates.  

Response from GES assessors to supplementary questions 

All economics graduates, applying for the GES jobs have to go through Economic Assessment Centre 

(EAC). The full procedure is described in Appendix 2. 

GES assessors were invited to answer the survey and 5 supplementary questions about the 

application process and applicantsΩ skills and knowledge. In their replies, assessors point to the 

difficulty of generalising as applicants vary in their skills and preparation.  

1. How well prepared  are economics graduates for  the recruitment process (including 

application forms, CVs, presentations, etc.)? 

The replies centred round three main areas of the recruitment process: applications, interviews and 

presentations. 

Applications: Nearly all the assessors find application forms well prepared. Among the suggestions:  

¶ ά! ǾŜǊȅ ƛƳǇƻǊǘŀƴǘ Ǉƻƛƴǘ ǘƻ ƳŀƪŜ ǊŜƎŀǊŘƛƴƎ ŀǇǇƭƛŎŀǘƛƻƴ ŦƻǊƳǎ ƻǊ ǘƘŜ ǿǊƛǘǘŜƴ ǿƻǊƪ ǘƘŜȅ 
present is about grammar and typographical mistakes. They probably need to practice 
writing and to refresh their written skills as these will become valuable not only for 
ŀǇǇƭƛŎŀǘƛƻƴǎ ǘƻ ƻǘƘŜǊ Ǉƻǎǘǎ ōǳǘ ƛƴ ǘƘŜƛǊ Řŀȅ ƧƻōΦέ 

Interviews: Some candidates are well prepared, while others not so. Among the criticism is the 

ǳƴǇǊŜǇŀǊŜŘƴŜǎǎ ŦƻǊ ŀƴ ΨŜŎƻƴƻƳƛǎǘΩ ƛƴǘŜǊǾƛŜǿ ǇŀƴŜƭΥ 

¶ άCandidates do not always remember some basic economic principles such as opportunity 
cost or equilibrium, let alone some slightly more advanced but still first year knowledge, e.g. 
the distinction between economies of scale, scope and returns to scale. Where candidates 
express a specific area which they would like to discuss further (which is apparently an area 
of strength), they sometimes struggle to explain why the area they chose is interesting and 
what they have learned from studying such area of economics. If they discussed a recent 
project they conducted or wrote, they find it difficult to explain the question that they were 
trying to answer and how they went about answering it. Some of them even fail to 
remember the basic econometric tests that they may have used to test the significance of 
ǘƘŜ ŜȄǇƭŀƴŀǘƻǊȅ ŦŀŎǘƻǊǎΦέ 

¶ άCŜǿ ǎƘƻǿ ǾŜǊȅ ƎƻƻŘ ƻǾŜǊŀƭƭ ǇǊŜǇŀǊŀǘƛƻƴΣ ŜΦƎΦ ŎƭŜŀǊ ŜǾƛŘŜƴŎŜ ƻŦ ƘŀǾƛƴƎ ǇǊŀŎǘƛŎŜŘ ǿǊƛǘƛƴƎ 
their technical and policy papers in half-an-hour or delivering their presentations, or of 
having thought through their speŎƛŀƭ ǘƻǇƛŎΦέ 

¶ ά{ƻƳŜ ŀǇǇƭƛŎŀƴǘǎ ǎŜŜƳ ǳƴǇǊŜǇŀǊŜŘ ŦƻǊ ŀ ǘŜŎƘƴƛŎŀƭ ŜŎƻƴƻƳƛŎǎ ƛƴǘŜǊǾƛŜǿ.έ 

¶ ά{ƻƳŜ ƛƴŘƛǾƛŘǳŀƭǎ ŘƻƴΩǘ ǎŜŜƳ ǘƻ ǇǊŜǇŀǊŜ ƛƴ ŀ ǘŀǊƎŜǘŜŘ ǿŀȅΥ ŜΦƎΦ ƛŦ ȅƻǳ ŀǇǇƭȅ ǘƻ ǿƻǊƪ ƛƴ 
economics with Government, expect to be asked about the role of Government in 
economics and review areas or market failures- externalities, public goods, information 
ŀǎȅƳƳŜǘǊƛŜǎΣ ƛƴŦƭŀǘƛƻƴ όǿƘŀǘ ƛǎ ǘƘŜ ǇǊƻōƭŜƳύΦέ 
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Word cloud made of respondents replies to this question  

 

 
 

Presentations: Some had prepared well for presentation, while others were lacking presentation 

skills. Among the comments were the following: 

¶ άLƴ ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ǘƘŀǘ ŎŀƴŘƛŘŀǘŜǎ ƎƛǾŜΣ ǎƻƳŜ ŎŀƴŘƛŘŀǘŜǎ ŀǊŜ ǾŜǊȅ ƎƻƻŘ ŀƴŘ ǘƘŜȅ ǿƻǳƭŘ 
not reiterate fully the points already made in the written report. But some will literally read 
through and do not seem to have practiced telling a story which makes the presentation 
interesting to themselves or to the panel. A little preparation and rehearsing will go a long 
ǿŀȅ ƻŦ ŀŘŘǊŜǎǎƛƴƎ ǘƘƛǎ ƛǎǎǳŜΦέ 

¶ άhƴ ǘƘŜ ǿƘƻƭŜΣ L ǘƘƛƴƪ ǇŜƻǇƭŜ ǿƻǳƭŘ ǇŜrform better if they understood they needed a good 
ƎǊŀǎǇ ƻŦ ǘƘŜ ōŀǎƛŎǎ ǊŀǘƘŜǊ ǘƘŀƴ ŘŜǘŀƛƭŜŘ ƪƴƻǿƭŜŘƎŜ ƻŦ ŎƻƳǇƭŜȄ ƳƻŘŜƭǎΦέ 
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2. Which skills are economics graduates good at? 

Respondents were happy with the strong quantitative capabilities of graduates and their knowledge 

of a good range of economic concepts.  

Word cloud made of respondents replies to this question  

 
Among their comments: 

¶ άaƻǎǘ ǘŜƴŘ ǘƻ ƪƴƻǿ ǘƘŜ ŎƻǊŜ ƻŦ ǘƘŜ ǎǳōƧŜŎǘ ŀƴŘ ƪŜȅ ƭƛǘŜǊŀǘǳǊŜΦ bǳƳŜǊŀŎȅ ƛǎ ǳǎǳŀƭƭȅ ƘƛƎƘΣ ŀƴŘ 
usually a good theoretical knowledge of econometrics (though often little practical 
ŜȄǇŜǊƛŜƴŎŜύΦέ 

¶ άLƴ Ƴȅ ǾƛŜǿΣ Ƴƻǎǘ ŎŀƴŘƛŘŀǘŜǎΣ ǿƛǘƘ ǎƻƳŜ ǇǊƻƳǇǘƛƴƎΣ Ŏŀƴ ŦƻǊƳ ŀ ŎƻƘŜǊŜƴǘ ŜŎƻƴƻƳƛŎ 
argument on a particular issue of interest. For those who are passionate about a topic, e.g. 
sustainable development, some would go into the details of how important the economic 
analysis could support development of policy in this area. However, many candidates are not 
passionate enough about a specific issue or set of issues, and their main skills lie in being 
able to think logically and coherently on a topic. I have noticed some differences when some 
candidates are from a particular university or institution. Some are trained in public 
economics and many others do not seem to have a choice or exercised such a choice. It may 
be a good idea for candidates who would like to consider a public sector economist job to 
venture either by choosing their modules carefully or by undertaking some studies of their 
ƻǿƴΦέ 

¶ ά9ŎƻƴƻƳƛŎ ƎǊŀŘǳŀǘŜǎ ǘŜƴŘ ǘƻ ōŜ ƎƻƻŘ ŀǘ ƻƴŜ ƻǊ ǘǿƻ ǇŀǊǘicular areas of economics that they 
enjoy or have studied in detail. This varies ŦǊƻƳ ǇŜǊǎƻƴ ǘƻ ǇŜǊǎƻƴΦέ 
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¶ άYƴƻǿƭŜŘƎŜ ƻŦ ŜŎƻƴƻƳƛŎ ōŀǎƛŎǎ ƛǎ ƎŜƴŜǊŀƭƭȅ ƎƻƻŘ ŀƴŘ ƛǎ ƴƻǘ ǘƘŜ ǊŜŀǎƻƴ ŦƻǊ ŦŀƛƭƛƴƎ ǘƘŜ 
interview in the majority of cases of failure. However in some cases the knowledge that 
ŎŀƴŘƛŘŀǘŜǎ ǎƘƻǿ ŀǇǇŜŀǊǎ ǘƻ ōŜ ǎǳǇŜǊŦƛŎƛŀƭ ŀƴŘ ƴƻǘ ǇǊƻǇŜǊƭȅ ǳƴŘŜǊǎǘƻƻŘΣ ǎƻ ƛǘ ŘƻŜǎƴΩǘ ǎǘŀƴŘ 
ǳǇ ǘƻ ŜǾŜƴ ƭƛƎƘǘ ǉǳŜǎǘƛƻƴƛƴƎΦέ 

¶ ά²ƘŜƴ ǇǊŜǇŀǊŜŘΣ ǘƘŜ ǘŜŎƘƴƛŎŀƭ ǇŀǇŜǊǎ ƻŦ ŎŀƴŘƛŘŀǘŜǎ ŀǊŜ ƻƴ ǘƘŜ ǿƘƻƭŜ ǉǳƛǘŜ ƎƻƻŘΦέ 

3. Which skills do economics graduates need to develop further?  

Assessors stress the need for further development of the ƎǊŀŘǳŀǘŜǎΩ abilities in application 

of theory to practice, written and verbal communication skills, their critical self awareness 

and better knowledge of Economic History.  

Word cloud made of respondents replies to this question  

 

 

Among the comments: 

¶ άAgain varies considerably between candidates, but often includes: Applying economics to 
problems, especially applying economic concepts from first principles to issues ǘƘŜȅ ŀǊŜƴΩǘ 
ŦŀƳƛƭƛŀǊ ǿƛǘƘΦ 9ȄǇƭŀƛƴƛƴƎ ŜŎƻƴƻƳƛŎ ŎƻƴŎŜǇǘǎ ƛƴ ŀ ǎƛƳǇƭŜ ŀƴŘ ŎƻƴŎƛǎŜ ƳŀƴƴŜǊΦέ 

¶ ά²ǊƛǘǘŜƴ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎΣ ǘŜƭƭƛƴƎ ŀ ǎǘƻǊȅ ǿƛǘƘ ƴǳƳōŜǊǎΣ ŀǇǇƭȅƛƴƎ ŜŎƻƴƻƳƛŎǎ ŎƻƴŎŜǇǘǎ ǘƻ 
ǳƴŦŀƳƛƭƛŀǊ ŀǊŜŀǎΣ ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎΦέ 
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¶ άhŦ ǘƘŜ ŎŀƴŘƛŘŀǘŜǎ ǿƘƻ Řƻ ƴƻǘ ƎŜǘ ǘƘǊough the most frequent failing is in the ability to 
Ψreason like an economistΩ, they can be good on what they have learned, good on knowing 
ǘƘŜ ǘƘŜƻǊȅΣ ōǳǘ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ŀǇǇƭȅ ƛǘ ǘƻ ǳƴǳǎǳŀƭ ŎƛǊŎǳƳǎǘŀƴŎŜǎ Ŏŀƴ ōŜ ƳƛǎǎƛƴƎΦέ 

¶ ά¢ƘŜ ŀōƛƭƛǘȅ ǘƻ ŀǇǇƭȅ ŜŎƻƴƻƳƛŎ ƪƴƻwledge and concepts. Many economic graduates have 
knowledge of areas of economics but are unable to apply them to policy questions. The 
ability to critically apply knowledge and techniques to help investigate questions is an 
important skill that needs to bŜ ŘŜǾŜƭƻǇŜŘ ŦǳǊǘƘŜǊΦέ 

¶ άCƻǊ ǘƘŜ D9{ ŀǎǎŜǎǎƳŜƴǘǎΣ Ƴƻǎǘ ǎǘǊǳƎƎƭŜ ǘƻ ŦƛƴŘ ŀ ƎƻƻŘ ōŀƭŀƴŎŜ ōŜǘǿŜŜƴ ǳƴǎǳōǎǘŀƴǘƛŀǘŜŘ 
statements/generalisations and evidence to support them ς it seems they fall into 2 
extremes (either no data/evidence, or far too much). Also, in written exercises, candidates 
tend to struggle with developing a clear narrative to their arguments. They seem to focus on 
generating lots of material, without having a clear structure to their script that is aimed 
towards answering the question that has been set. In discussion, candidates can struggle to 
defend their point of view. With some, this may be due to them parroting views they have 
heard elsewhere (e.g. FT, Economist, Robert Peston), but this could be strengthened through 
ΨǎǘǊŜǎǎ-ǘŜǎǘƛƴƎΩ ƻŦ Ǉƻƛƴǘs of view when they are learning. I think this could be a valuable 
channel ς L ƪƴƻǿ L ƘŀǾŜ ŦƻǳƴŘ ǘƘƛǎ ǘƻ ōŜ ǘƘŜ ŎŀǎŜ ŦƻǊ Ƴȅ ǇŜǊǎƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΗέ  

¶ ά{ƻƳŜ ŎŀƴŘƛŘŀǘŜǎ ǎǘǊǳƎƎƭŜ ǘƻ ŀǇǇƭȅ ǿƘŀǘ ǘƘŜȅ ƘŀǾŜ ƭŜŀǊƴǘ ǘƻ ǇǊŀŎǘƛŎŀƭ ǉǳŜǎǘƛƻƴǎ ŀƴŘ ǘƻ ƎƛǾŜ 
a convincing account of what economic analysis can and cannot say about particular 
ǇǊƻōƭŜƳǎΦέ 

 

4. Do you think there is a skills/knowledge/understanding deficit in economics graduates?  

The majority of assessors agree that there are deficits in skills, knowledge and understanding among 

economics graduates. The following were among the comments: 

¶ άhōǾƛƻǳǎƭȅ ƛƴ ǎƻƳŜΦ L ƘŀǾŜ ƛƴǘŜǊǾƛŜǿŜŘ ǎƻƳŜ ƻǳǘǎǘŀƴŘƛƴƎ ŎŀƴŘƛŘŀǘŜǎΣ ŀƴŘ L ƘŀǾŜ ƛƴǘŜǊǾƛŜǿŜŘ 
Ƴŀƴȅ ǿƘƻ L ŎŀƴΩǘ ōŜƭƛŜǾŜ ƘŀǾŜ ǇŀǎǎŜŘ ǘƘŜƛǊ ǳƴŘŜǊ-grad (we only interview those with a 2:1 
or better). I have also interviewed a number with post-grad degrees who are not up to our 
ƳŀǊƪΦέ 

¶ άL Řƻ ŦŜŜƭ ǘƘŀǘ ƛƴ ŎŜǊǘŀƛƴ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ƎǊŀŘǳŀǘŜǎ ƭŀŎƪ ŀ ƭƻǘ ƻŦ ŀōƛƭƛǘȅ ǘƻ ŀǇǇƭȅ ŜŎƻƴƻƳƛŎǎ ǘƻ 
simple situations. It appears that they are not taught any of these skills, but I am probably 
wrong here. Communication skills is key; but written skills ς good English is always a good 
thing as employers in the private sector would bin an application if it is full of grammatical or 
typographical errors ς is as important. Candidates are not prepared enough for the job 
market ς and while some universities have support on CV writing and career advice they 
ǇǊƻōŀōƭȅ Ŏŀƴƴƻǘ ǘŜŀŎƘ ǘƘŜ ǎǇŜŎƛŦƛŎ ǊŜǉǳƛǊŜƳŜƴǘǎ ŦƻǊ ŀƴ ŜŎƻƴƻƳƛǎǘ ƛƴ ƎƻǾŜǊƴƳŜƴǘΦέ 

¶ ά¢ƘŜǊŜ ƛǎ ŀ ŘŜŦƛŎƛǘ ƛƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ƭƛƳƛǘŀǘƛƻƴǎ ƻŦ ǘƘŜ άŜŎƻƴƻƳƛŎǎ ŦƛŜƭŘέ ŀƴŘ ŀ ƭŀŎƪ ƻŦ 
awareness of how different evidence (for example across the different social science 
disciplines) can be complementary to each other in building an evidence base and 
ƛƴǾŜǎǘƛƎŀǘƛƻƴ ƛǎǎǳŜǎΦέ 

¶ ά{ƻƳŜ ƎǊŀŘǳŀǘes or post-graduates (perhaps particularly those who have specialised in 
mathematical/financial models or advanced econometric work, but not always) seem to 
have lost the ability to articulate simple economics, especially to non-economists and to 
approach ŀ ƴŜǿ ǇǊƻōƭŜƳ ǳǎƛƴƎ ǘƘŜƛǊ ōŀǎƛŎ ŜŎƻƴƻƳƛŎ ǘƻƻƭǎΦέ 

¶ ά¢ƘŜǊŜ ǎŜŜƳǎ ǘƻ ōŜ ŀ ƎŜƴŜǊŀƭ ōƛŀǎ ƛƴ ŦŀǾƻǳǊ ƻŦ ǉǳŀƴǘƛǘŀǘƛǾŜ ŀōƛƭƛǘȅ ŀƴŘ ŦƛƴŀƴŎƛŀƭ 
understanding, which while undoubtedly a valuable skill, seems to have come at a cost of 
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deeper knowledge of economic history. Previous policies and developments in economic 
theory over time, as well as the context in which such decisions were taken, is an important 
ǇŀǊǘ ƻŦ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǇƻǘŜƴǘƛŀƭ ŦǳǘǳǊŜ ǇƻƭƛŎƛŜǎΦέ 

¶ άtƻƭƛŎȅ ŀǿŀǊŜƴŜǎǎ ŀƴŘ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ǘǊŀƴǎƭŀǘŜ ǘƘŜir economic knowledge in thinking through 
ǊŜŀƭ ƭƛŦŜ ǇǊƻōƭŜƳǎΦέ 

¶ άL ƘŀǾŜ ǎŜŜƴ ŎŀƴŘƛŘŀǘŜǎ ǿƛǘƘ ŀ ǘƘǊŜŜ ȅŜŀǊ ŘŜƎǊŜŜ ǳƴŀōƭŜ ǘƻ ŜȄǇƭŀƛƴ ǘƘŜ ǊŀǘƛƻƴŀƭŜ ŦƻǊ 
Government intervention in markets or what the problems are that inflation causes 
ǎƻŎƛŜǘƛŜǎΧ L ǿƻƴŘŜǊ ǿƘŀǘ ǘhey have learnt at Uni if not that!έ  

 

¶ ά5ƛŦŦƛŎǳƭǘ ǘƻ ƎŜƴŜǊŀƭƛǎŜΦ .ǳǘ ǎƻƳŜ ŎŀƴŘƛŘŀǘŜǎ ǎǘǊǳƎƎƭŜ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ Ƙƻǿ ǘƘŜ ǇǊƛƴŎƛǇƭŜǎ 
ŀƴŘ ŎƻƴŎŜǇǘǎ ǘƘŜȅ ƘŀǾŜ ƭŜŀǊƴǘ Ŏŀƴ ōŜ ŀǇǇƭƛŜŘΦέ 

¶ ά¢ǊŀƴǎƭŀǘƛƴƎ ŜŎƻƴƻƳƛŎ ŎƻƴŎŜǇǘǎ ŀƴŘ ŀǊƎǳƳŜƴǘǎ ƛƴǘƻ Ǉƭŀƛƴ 9ƴƎƭƛǎƘ ǿƛǘƘƻǳǘ ƭƻǎǎ ƻŦ Ǌigour or 
accuracy. Testing the economic models and theories they have learned by looking at 
ŜƳǇƛǊƛŎŀƭ ŜǾƛŘŜƴŎŜΦέ 

Word cloud made of respondents replies to this question  
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5. What would you like universities to do to improve the quality of economics gradu ates? 

Assessors provide advice on various aspects of economics education that can be improved. Among 

the comments were: 

¶ άbŜŜŘǎ ƭŜǎǎ ǊƻǘŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ƳƻǊŜ ŎƘŜŎƪƛƴƎ ŀƴŘ ōǳƛƭŘƛƴƎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀǎ ǘƘŜ ǎǘǳŘŜƴǘǎ Ǝƻ 
through their course. E.g. assignments for stuŘŜƴǘǎ ǘƻ ŀǇǇƭȅ ŀ ŎƻƴŎŜǇǘ ǘƻ ŀƴ ŀǊŜŀ ǘƘŀǘ ƘŀǎƴΩǘ 
ōŜŜƴ ǘŀǳƎƘǘΣ ŀƴŘ ŎǊƛǘƛŎŀƭ ŘƛǎŎǳǎǎƛƻƴ ƛƴ ǘǳǘƻǊƛŀƭ ƎǊƻǳǇǎ ŦƻŎǳǎǎŜŘ ƻƴ ŀ ǇǊŀŎǘƛŎŀƭ ŀǇǇƭƛŎŀǘƛƻƴΦέ 

¶ άWƻō ƳŀǊƪŜǘ ǘǊŀƛƴƛƴƎΤ !ǇǇƭƛŜŘ ŜŎƻƴƻƳƛŎǎ ǘƻ ŀƭƭ ǎǘǳŘŜƴǘǎ ŀǘ aŀǎǘŜǊǎΤ tǊŜǎŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜǎƛǎ ǘƻ 
panel to also gauge communication skills and to provide assessment on these; Good 
mathematical skills to all students, rather than allowing some to avoid the relevant 
quantitative modules completely; Open the university teaching to accommodating more 
seminars including from GES members who can demonstrate how economics has been used 
in a policy area; For those who are serious about working in the public sector, to undertake 
Ŧǳƭƭ ƳƻŘǳƭŜǎ ƻƴ ǇǳōƭƛŎ ŜŎƻƴƻƳƛŎǎΦέ 

¶ άaƻǊŜ ǇǊŀŎǘƛŎŀƭ ŦƻŎǳǎΦ wŜǎŜŀǊŎƘ ǎƪƛƭƭǎ Ŏŀƴ ōŜ ǇƻƻǊΦ /ŀƴŘƛŘŀǘŜǎ Ŏŀƴ Ŧƻcus too much on 
theoretical issues rather than practical/pragmatic approaches. Drafting skills could improve.  
Team building exercises ς joint projects etc ς will help candidates understand some of the 
difficulties involved in the work place of working witƘ ƻǘƘŜǊǎΦέ 

¶ ά¦ƴƛǾŜǊǎƛǘƛŜǎ ƴŜŜŘ ǘƻ Ǉǳǘ ƎǊŜŀǘŜǊ ŜƳǇƘŀǎƛǎ ƻƴ ƘƛǎǘƻǊȅ ŀƴŘ ŎƻƴǘŜȄǘ ǊŀǘƘŜǊ ǘƘŀƴ ǎƛƳǇƭȅ 
presenting theories and research as facts. Secondly universities should put more emphasis 
on demonstrating how economics can be used with other disciplines to bǳƛƭŘ ŜǾƛŘŜƴŎŜΦέ 

¶ άL ǘƘƛƴƪ ŀ ǎǘǊƻƴƎŜǊ ŜƳǇƘŀǎƛǎ ƻƴ ŜŎƻƴƻƳƛŎ ƘƛǎǘƻǊȅ όǿƘƛŎƘ L ǊŜŀƭƛǎŜ ƛǎ ŀǾŀƛƭŀōƭŜΣ ōǳǘ ǘŜƴŘ[s] to 
be more an optional component) would help to develop rounder and well-developed 
ŜŎƻƴƻƳƛǎǘǎΦ !ƭǎƻΣ ƳƻǊŜ ΨǎǘǊŜǎǎ-ǘŜǎǘƛƴƎΩ ƻŦ ǇŜǊǎǇŜŎǘƛǾŜǎ ς for example through debates, 
including asking students to reverse their positions and argue the opposite point of view ς 
ǿƻǳƭŘ ŀƭǎƻ ōŜ ōŜƴŜŦƛŎƛŀƭΦέ 

¶ άwŜƭŀǘŜ ŜŎƻƴƻƳƛŎǎ ǘƻ ǘƘŜ ǊŜŀƭ ǿƻǊƭŘ ŀƴŘ ǿƘȅ ƛǘ ƳŀǘǘŜǊǎΥ ŜΦƎΦ ƛƴŦƭŀǘƛƻƴ ƭŜŀŘǎ ǘƻ ǳƴǇǊŜŘƛŎǘŀōƭŜ 
reallocation of wealth and tends to disadvantage certain groups over others. Makes long 
ǘŜǊƳ ŎƻƴǘǊŀŎǘƛƴƎ ƛƳǇǊŀŎǘƛŎŀƭ ŀƴŘ ǘƘǳǎ ǇƭŀƴƴƛƴƎΧέ 

¶ άAt work people rarely use complex models and rocket science math but need to understand 
real problems and how economics can help them analyse these. Universities should not 
forget that aspect over teaching the latest development in theory.έ  

¶ άEncourage more application of concepts and theories to unfamiliar situations. Encourage 
students to work with students in other disciplines on joint projectsΦέ 

¶ άProvide applied economics case studies. Get students to think through and explain the 
economic concepts (e.g. asymmetric information, moral hazard, opportunity costs) that are 
most relevant to a particular problemΦέ 

Word cloud made of respondents replies to this question  
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Interviews 

The interviews were conducted with senior staff from the government, finance and consultancy 

sectors. These were arranged between May and July 2012. Interviewees  were offered a choice of 

face to face, telephone or e-mail options to answer the questons. All in all five interviews were 

undertaken, with a focus on the empƭƻȅŜǊǎΩ ŜȄǇŜǊƛŜƴŎŜ ƻŦ Ŝconomics graduates through their 

recruitment, training and employment processes.  

Interview responses 

Interviews were centred on 7 questions: 

1. How well prepared are economics graduates for the recruitment process (including 

application forms, CVs, presentations, etc.)? 

All the interviewees mentioned the demanding nature of the recruitment process and stressed the 
need for the candidates to tailor their CVs to the requirements of the job description. Some also 
described the recruitment process in their organisation, while others pointed to the characteristics 
of those candidates ǿƘƻ ŘƻƴΩǘ ƳŀƪŜ ƛǘ ǘƘǊƻǳƎƘΥ άThere are always a few who are not qualified (i.e. 
are not studying for a Masters) or who do not complete the application form fully (e.g. we ask for 
ƛƴŘƛǾƛŘǳŀƭ ƳŀǊƪǎ ŦƻǊ ŜŀŎƘ ƳƻŘǳƭŜ ǎǘǳŘƛŜŘύΦέ 

 

2. Do you hold assessment centres for candidates? If so, what are your procedures and 

criteria? 
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An interviewee from a non-governmental organisation described their recruitment process as 
followsΥ ά²Ŝ ƘƻƭŘ ŀ ǇŀƴŜƭ ƛƴǘŜǊǾƛŜǿ ƻŦ ŀǊƻǳƴŘ нр ƳƛƴǳǘŜǎΣ ŀƴŘ ŀƭǎƻ ŀ ƎǊƻǳǇ ŀǎǎŜǎǎƳŜƴǘΦ ¢ƘŜ ƭŀǘǘŜǊ ƛǎ 
a group discussion/exercise between five/six of the candidates: they receive a case study, which they 
must read in 15/20 minutes, and then discuss for the next 20/25 minutes. They are posed a 
hypothetical situation and must come up with a solution to the problem(s). If candidates are short-
listed for interview they need to attend the iƴǘŜǊǾƛŜǿ ŀƴŘ ƎǊƻǳǇ ŀǎǎŜǎǎƳŜƴǘΦέ 
 
An interviewee from Deloitte commentedΥ ά¢ƘŜ ƎŜƴŜǊŀƭ 5ŜƭƻƛǘǘŜ ƎǊŀŘǳŀǘŜ ǊŜŎǊǳƛǘƳŜƴǘ ǇǊƻŎŜǎǎ ƘƻƭŘǎ 
assessment centres, whilst our process does not. Our team places emphasis on the interviews and 
written ŎŀǎŜΦέ 
 
 An interviewee from the Institute for Fiscal Studies (IFS) described the process as follows: ά²Ŝ 
usually have around 250 online applications for 1-4 posts. Among the questions: Why they are 
interested in Economics? What are their career aspirations? For short listed candidates we have a 
test ς to write a paper on policy related issues for the laymen - 2 pages of A4. First tests ask them to 
do it at home and send to IFS. Recently start asking them to do it at IFS before the interview. That 
also provƛŘŜǎ ǘƘŜƳ ǿƛǘƘ ǎƻƳŜ ƎǊƻǳƴŘ ǘƻ ǘŀƭƪ ŀōƻǳǘ ŀǘ ǘƘŜ ƛƴǘŜǊǾƛŜǿΦέ 

  

3. Do you place much significance on a candidate holding a Masters degree?  

There were mixed replies to this question. In some organisations Masters degrees are obligatory, 
while ƻǘƘŜǊǎ ŘƻƴΩǘ ŀǎƪ Ŧor Masters, just a 1st or 2.1 in undergraduate degrees. The IFS interviewee 
repliedΥ ά²Ŝ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ŘƛǎŀŘǾŀƴǘŀƎŜ ǳƴŘŜǊƎǊŀŘǎΦ ²Ŝ ǊƻǳƎƘƭȅ ƘŀǾŜ ǘƘŜƳ рлΥрлΦ ¢ƘƻǎŜ ǿƘƻ ŎŀƳŜ 
with BS or BA are encouraged to apply for MS course after a year at work at IFS. We give them time 
ǘƻ Řƻ ƛǘΦέ 
 

4. Which skills are important to get the job and which ones are important to do well in a job? 

Interviewees describe the opinion of their organisations: 
 

¶ ά²Ŝ ƻŦŦŜǊ рл CŜƭƭƻǿǎƘƛǇǎ ŀ ȅŜŀǊΣ ǎƻ ǘƘŜ ǊŀƴƎŜ ƻŦ Ƨƻōǎ όŀƴŘ ǘƘŜǊŜŦƻǊŜ ǎƪƛƭƭǎ ǊŜǉuired) varies. 

We look for candidates who are strong economists first and foremost, ideally with some 

relevant work experience, an interest (or experience) in development and are suited to the 

civil service (we place Fellows in developing country governmenǘ ƳƛƴƛǎǘǊƛŜǎύΦέ 

¶ ά9ŎƻƴƻƳƛŎǎ ǎǇŜŎƛŦƛŎ ǎƪƛƭƭǎ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ōǳǘ ǿŜ ǿŀƴǘ ǘƻ ǎŜŜ Ƙƻǿ ǘƘŜȅ ŀǇǇƭȅ 

them to solving Economics problems. Communication skills are very important: both verbal 

and written. We have people with different range of skills working at IFS: some have done 

more econometrics and prefer to stay outside the public eye, others are better at 

communication but need to develop their maths skills. We are also looking at using 

psychometric tests in the future, to test for other things (like writing applications for 

ŦǳƴŘƛƴƎΣ ŜǘŎΦύέ  

¶ ά¢ƘŜ ŀōƛƭƛǘȅ ǘƻ ŀǇǇƭȅ ŜŎƻƴƻƳƛŎ ƪƴƻǿƭŜŘƎŜ ƛƴ ŎƻƳƳŜǊŎƛŀƭ ŎƻƴǘŜȄǘ ƛǎ ƛƳǇƻǊǘŀƴǘΦ 9ŎƻƴƻƳŜǘǊƛŎ 

modelling skills and the ability to effectively communicate ideas to general audience are also 

useful.έ  
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¶ ά.ŀǎƛŎ ŜŎƻƴƻƳƛŎ Ŏƻmpetences, problem solving skills, good presentation skills.έ 

 

5. Which skills economics graduates are good at and which ones they need to develop 

further?  

Interviewees provided the following answers: 
 

¶  ά²Ŝ ŦƻǳƴŘ ǘƘŀǘ ŜŎƻƴƻƳƛŎǎ ƎǊŀŘǳŀǘŜǎ ƛƴ ƎŜƴŜǊŀƭ ŀǊŜ ƴƻǘ Ǝood at writing: they find it difficult 

to pick up the right points while preparing the reports. They will learn with experience, but 

at the start majority are not prepared for that. They are also not prepared for writing for the 

layperson. Their verbal comƳǳƴƛŎŀǘƛƻƴ ƛǎ ōŜǘǘŜǊ ŀƴŘ ǿŜ Ŏŀƴ Ŝŀǎƛƭȅ ǘŜǎǘ ƛǘ ŀǘ ǘƘŜ ƛƴǘŜǊǾƛŜǿΦέ 

¶ ά9ŎƻƴƻƳƛŎǎ ƎǊŀŘǳŀǘŜǎ ǘŜƴŘ ǘƻ ƘŀǾŜ ǎǘǊƻƴƎ ŀƴŀƭȅǘƛŎŀƭ ǎƪƛƭƭǎΦ .ŜǘǘŜǊ ŎŀƴŘƛŘŀǘŜǎ ŀƭǎƻ ƘŀǾŜ ƎƻƻŘ 

communication skills. Without much generalisation, report writing is the area graduates can 

develƻǇ ŦǳǊǘƘŜǊέΦ  

¶ άhŦǘŜƴ ƎƻƻŘ ŀǘ ǘƘŜƻǊȅ ōǳǘ ǿŜŀƪŜǊ ƻƴ ŀǇǇƭƛŎŀǘƛƻƴ ς Need to be able to apply economics to 

ǊŜŀƭ ǿƻǊƭŘ ƛǎǎǳŜǎ ŀƴŘ ŜȄǇƭŀƛƴ ǘƘŜƛǊ ǇƻƭƛŎȅ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŀƴŘ ǘƘƛƴƪƛƴƎ ŎƭŜŀǊƭȅ ǘƻ ƻǘƘŜǊǎΦέ 

 

6. Do you think there is a skills/knowledge/understanding deficit among economics 

graduates?  

There were mixed replies to this question. Some interviewees said that they do not see any deficit, 
while the others pointed to the following: 
 
 

¶ άaƻǎǘ ƻŦ ǘƘŜ CŜƭƭƻǿǎ ǘƘŀǘ ǿŜ ŀǇǇƻƛƴǘ ƘŀǾŜ ŀ ǊŜŀǎƻƴŀōƭŜ ŀƳƻǳƴǘ ƻŦ ǿƻǊƪ ŜȄǇŜǊƛŜƴŎŜΣ 

although sometimes there can be an unrealistic expectation of what they can achieve in-post 

if they do not have much work experience, or are just unfamiliar with the way developing 

country governmentsΩ work.έ 

¶ άaƛŎǊƻ-econometrics, evaluation techniques, hands on experience of utilising data.έ 

¶ ά/ƻƳƳǳƴƛŎŀǘƛƻƴǎΣ ǿǊƛǘǘŜƴ ŀƴŘ ƻǊŀƭ ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ŜǾŀƭǳŀǘƛƻƴ ǘŜŎƘƴƛǉǳŜǎΣ ƳƛŎǊƻ-

econometrics.έ 

¶ ά.ŜǘǘŜǊ ŎŀƴŘƛŘŀǘŜǎ ƴƻǊƳŀƭƭȅ ƘŀǾŜ ƳƻǊŜ ŎƻƳƳŜǊŎƛŀƭ ŀǿŀǊŜƴŜǎǎΦέ 

 

7. What would you like universities to do to improve the quality of economics graduates? 

The main suggestion referred to ŦǳǊǘƘŜǊ ŘŜǾŜƭƻǇƛƴƎ ƎǊŀŘǳŀǘŜǎΩ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎΣ ōƻǘƘ ǿǊƛǘǘŜƴ 
and oral, as well as the following: 
 

¶ ά²Ŝ ŀƭǿŀȅǎ ƘŀǾŜ ƳƻǊŜ ŜȄŎŜƭƭŜƴǘ ŀǇǇƭƛŎŀǘƛƻƴǎ ǘƘŀƴ ǿŜ ƴŜŜŘΣ ǎƻ L ǘƘƛƴƪ ǘƘŜǊŜ ŀǊŜ ŘŜŦƛƴƛǘŜƭȅ ŀ 

lot of good calibre candidates graduating. In terms of the ODI Fellowship Scheme, courses 

that touch on development issues/development economics are valuable, as is a good basic 
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grounding in economics. Work experience is always useful, as is a knowledge of civil service 

work, and African/developing country governments.έ 

¶  άtƭŜŀǎŜ ƛƳǇǊƻǾŜ ƎǊŀŘǳŀǘŜǎϥ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎΣ ōƻǘƘ ǿǊƛǘǘŜƴ ŀƴŘ ǾŜǊōŀƭ.έ 

¶ ά/ƻƳƳǳƴƛŎŀǘƛƻƴǎΣ ǿǊƛǘǘŜƴ ŀƴŘ ƻǊŀƭ ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ŜǾŀƭǳŀǘƛƻƴ ǘŜŎƘƴƛǉǳŜǎΣ ƳƛŎǊƻ-

econometricsΦέ 

Conclusions and recommendations 

We received 54 individual responses to a survey, a summary response from the GES Chief 

Economists and 17 responses from GES assessors of economics graduate applicants to 

supplementary questions. Follow up interviews were conducted with some of these employers (5). 

The interviews consisted of 7 questions, exploring the recruitment process and any 

skill/knowledge/understanding deficit among economics graduates. 

In the report for illustrative purposes weΩǾŜ included άǿƻǊŘ ŎƭƻǳŘǎέ ƛƳŀƎŜǎ, in addition to graphical 

depictions of responses 

Lǘ ƛǎ ƛƴǘŜǊŜǎǘƛƴƎ ǘƻ ŎƻƳǇŀǊŜ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ нллт ŜƳǇƭƻȅŜǊǎΩ ǎǘǳŘȅ ǿƛǘƘ ǘƘŜ ŎǳǊǊŜƴǘ ƻƴŜΦ 

¦ƴŦƻǊǘǳƴŀǘŜƭȅΣ ŘǳŜ ǘƻ ǘƘŜ ōƛƎ ŘƛŦŦŜǊŜƴŎŜǎ ƛƴ ǘƘŜ ŜƳǇƭƻȅŜǊǎΩ ƻǊƎŀƴƛǎŀǘƛƻƴ ŘƛǎǘǊƛōǳǘƛƻƴ ōŜǘǿŜŜƴ нллт 

and 2012 surveys, with the respondents from Central Government making up 19.0% in 2007 and 

75.0% in 2012, we believe that full comparison is inappropriate. At the same time we notice that the 

results on knowledge, understanding and skills requirements of graduate appointees from both 

studies hŀǾŜ Ƴŀƴȅ ǎƛƳƛƭŀǊƛǘƛŜǎΦ Lƴ нллт ǘƘŜ ƴŜŜŘ ǘƻ ŘŜǾŜƭƻǇ άŎƻƳƳǳƴƛŎŀǘƛƻƴέ ŀƴŘ άŀǇǇƭƛŎŀǘƛƻƴέ ǎƪƛƭƭǎ 

by economics graduates was often mentioned by the employers, as well as graduates preparation 

for interviews. The same skills were rated as very important by four out of five employers in 2012. 

It should be stressed that all employers that took part in the survey and interviews were able to 

select the best graduates in this very competitive job market and their replies relate exclusively to 

those graduates who have passed a very rigorous screening process. Questions about assessment 

procedures were discussed in the interviews. 

The study found that employers clearly value economics graduates and the specific skills and 

knowledge they bring to the workplace. Indeed, the results show that respondents employ 

ŜŎƻƴƻƳƛŎǎ ƎǊŀŘǳŀǘŜǎΣ ŀōƻǾŜ ŀƭƭ ŦƻǊ ǘƘŜƛǊ άƪƴƻǿƭŜŘƎŜ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŜŎƻƴƻƳƛŎǎέΣ ŀǎ ǿŜƭƭ ŀǎ 

ŦƻǊ άǘƘŜ ǿƻǊƪ ǘƘŜȅ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ Řƻέ ŀƴŘ ǘƘŜ άǎƪƛƭƭǎ ǘƘŜȅ ōǊƛƴƎ ǿƛǘƘ ǘƘŜƳέΦ  

However, a significant number of employers of economics graduates feel there is a skill/knowledge 

gap that needs to be addressed: when asked about the qualification level of graduates 66.7% believe 

ǘƘŜƳ ǘƻ ōŜ άaōƻǳǘ ǊƛƎƘǘέΣ ǿƘƛƭŜ the rest  ōŜƭƛŜǾŜ ǘƘŜȅ ǿŜǊŜ άuƴŘŜǊ ǉǳŀƭƛŦƛŜŘέΦ 

Important Skills and Knowledge for Economics Graduates  

Two skills, άŀnalysis of economic, bǳǎƛƴŜǎǎ ŀƴŘ ǎƻŎƛŀƭ ƛǎǎǳŜǎέ and άŎommunication of economic 

ƛŘŜŀǎέ, are perceived as άvery ƛƳǇƻǊǘŀƴǘέ by 80.0% of respondents, while the άability to organise, 

interpret and present quantitŀǘƛǾŜ Řŀǘŀέ ŀƴŘ άŀbstraction (the ability to simplify complexity while 

ǎǘƛƭƭ ǊŜǘŀƛƴƛƴƎ ǊŜƭŜǾŀƴŎŜύέ ŀǊŜ seen ŀǎ άvery ƛƳǇƻǊǘŀƴǘέ ōȅ three quarters of respondents. These 

findings mirror the discussion at the GES-Bank of England conference, where skills such as 
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interpreting and explaining complex economic ideas were highlighted as being integral to the 

development of graduates who are prepared for the workplace. 

With regards to knowledge, vast majority of respondents indentify ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ άƻǇǇƻǊǘǳƴƛǘȅ 

ŎƻǎǘέΣ άǎƻŎƛŀƭ Ŏƻǎǘǎ ŀƴŘ ōŜƴŜŦƛǘǎέΣ άƛƴŎŜƴǘƛǾŜǎ ŀƴŘ ǘƘŜƛǊ ŜŦŦŜŎǘǎέ ŀƴŘ άƳƛŎǊƻŜŎƻƴƻƳƛŎǎ ƻŦ ŘŜŎƛǎƛƻƴ-

ƳŀƪƛƴƎ ŀƴŘ όŎƻƴǎǘǊŀƛƴŜŘύ ŎƘƻƛŎŜέ ŀǎ άǾŜǊȅ ƛƳǇƻǊǘŀƴǘέΦ !ǘ ǘƘŜ ǎŀƳŜ ǘƛƳŜ, more than a quarter 

ōŜƭƛŜǾŜ ǘƘŀǘ άǎǘŀōƛƭƛǘȅ ŀƴŘ ƛƴǎǘŀōƛƭƛǘȅ ƻŦ ǘƘŜ ŜŎƻƴƻƳȅ ŀƴŘ ƳŀǊƪŜǘǎέ ŀƴŘ άŜǉǳƛƭƛōǊƛǳƳ ŀƴŘ 

ŘƛǎŜǉǳƛƭƛōǊƛǳƳέ ǘƻ ōŜ ƻŦ άƭƛǘǘƭŜ ƻǊ ƴƻ ƛƳǇƻǊǘŀƴŎŜέΦ 

Skills and Knowledge to be developed 

Respondents identified a number of skills that they feel economics graduates need to develop, these 

included: written and oral communication skills, independence and creative thinking, the ability to 

apply what has been learnt and adaptability. Both the survey and the interviews with employers 

highlighted the importance of these skills for economics graduates ς they stressed that graduates 

are very good at economic theory and analysis but not so good at applying theory to real world 

situations.  

Both the participants at the GES-Bank of England conference and the employers that contributed to 

this study emphasised that they would like universities to improve the quality of economics 

graduates by helping them to further develop the skills mentioned above. Furthermore, respondents 

felt that students themselves could improve their employability by working on their communication 

skills and raising their awareness of what is happening outside economics, for example by exploring 

the other social sciences. In addition, students should seek to understand the limitations and 

assumptions of economic theory 

 

Recommendations 

1. Raise awareness of the economics graduatesΩ skills deficit among economics lecturers and 

departments. Disseminations of the results through workshops and websites including 

http://whystudyeconomics.ac.uk/ and http://www.studyingeconomics.ac.uk/. 

2. Provide support (fora and resources) to departments to help them develop the curriculum 

and improve the general skills of economic graduates. 

3. Engage with an appropriate forum to take forward the main issues mentioned in the report. 

 

 

 

 

http://whystudyeconomics.ac.uk/
http://www.studyingeconomics.ac.uk/
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Appendix 1 

Survey of the employers of the Economics graduates 

In February 2012, the Government Economic Service and the Bank of England jointly hosted a 

conference which examined economics teaching in UK universities in the wake of the financial crisis. 

Following on from this, the Economics Network is undertaking its third employersΩ survey with the 

aim of improving understanding of the skills economics graduates need in the workplace.  

 

This survey is part of an ongoing research project into the effectiveness of learning and teaching in 

Economics HE. It is partially funded by the Higher Education Academy. The results of the survey will 

be available on our site http://www.economicsnetwork.ac.uk/projects/surveys.htm. 

We appreciate you taking time to provide the Economics Network with information about your 

experiences of employing Economics graduates. 

You can complete the survey anonymously. It consists of 2 sections and should take less than 15 

minutes to complete. 

Data Protection 

All data collected in this survey will be held anonymously and securely. No personal data is asked for 
or retained. Survey results and feedback will be reviewed within Economics Network and the 
aggregate data will be made available via our website. Aggregate data will be retained to benchmark 
future surveys. 

Cookies are not used in this survey. 

About your company: 

1. What is the name of your company/organisation?  

2. Is it in: 

Central Government 

Local Government 

Public sector services  

Banking 

Financial Services 

Consultancy 

Construction 

Retail 

Manufacturing 

Utilities 

Distribution 

Other 

3. Please indicate the size of your company/organisation in terms of number of employees : 

Small (1-49) Medium (50 ς 249) Large (250+)  

http://www.economicsnetwork.ac.uk/projects/surveys.htm
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4. Are there specific jobs in your company/organisation for economics graduates: Yes/No 

4.a If yes, please can you describe them: 

5. May we contact you in the future to participate in other parts of our study  (please supply 

your e-mail address) (Optional)   

 

About Economics graduates 

6. In general why do you recruit economics graduates?:  

 Work they are required to do;  

 Skills they bring with them;  

 Knowledge and understanding of economics;  

Please comment: 

7. How qualified do you feel the economics graduates are for current employment?  

(Over qualified / About right / Under qualified / Uncertain/Other)  

If Other ς please specify: 

8. Which of these skills do you see as important in economics graduate appointees to your 

organisation (Very / Somewhat / A little or not at all / No opinion or not relevant): 

a. Abstraction (the ability to simplify complexity while still retaining relevance) 

b. Ability to analyse economic, business and social issues 

c. Ability to organise, interpret and present quantitative data 

d. Framing (the ability to formulate economic problems, to determine the important 

parameters and to construct constrained solutions) 

e. Understanding and interpreting financial matters 

f. Strategic thinking (conceptualising and identifying the critical issues for economies, 

businesses and individuals) 

g. Communication of economic ideas (the ability to communicate complex concepts to 

both fellow economists and to lay people) 

9. Knowledge and understanding of which of the following areas do you see as important in 

economics graduate appointees to your organisation (Very / Somewhat / A little or not at  

all / No opinion or not relevant): 

a. Opportunity cost 
b. Social costs and benefits 
c. Incentives and their effects 
d. Marginal considerations 
e. Equilibrium and disequilibrium 
f. Stability and instability of the economy and markets 
g. The impact or expectations and surprises 
h. The interdependency of markets 
i. Possible inter-connections between economic and other phenomena 
j. Microeconomics of decision-making and (constrained) choice 
k. Macroeconomic variables and relationships and the impact of macroeconomic changes 

at a micro level on companies and markets 
l. Developments in economic policy and their relevance to specific employers 
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10. How do you rate the general skills of economics graduate appointees in each of the 

following (Not very high / Fairly high / Very high):  

a. The ability to communicate clearly in speech  
b. The ability to communicate clearly in writing  
c. The ability to analyse and interpret quantitative data  
d. A fluency in using IT/computers  
e. The ability to apply what has been learned in a wider context  
f. Adaptability (the ability and willingness to plan for and respond to a range of possible 

situations)  
g. General creative and imaginative powers  
h. Problem-solving strategies and skills  
i. Independence of viewpoint and judgement  
j. Awareness of cross-cultural issues  
k. Critical self-awareness  
l. Ability to work effectively with others  

11. Which skills (general and specific) and knowledge do you believe most need to be developed 

further in economics degree courses? Please name at least one. 

12. What advice can you give to current economics students? 

13. Are there any further comments you would like to make about economics graduates? 

 

Thank you for your time. 
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Appendix 2: Economic Assessment Centre procedure 

All economics graduates, applying for the GES have to go through Economic Assessment Centre 

(EAC). Candidates are assessed against three competencies at EAC: knowledge of economics; 

application of economics and communication. Candidates must pass all three competencies at EAC 

to get through to the next stage, the Fast Stream Assessment Centre.       

 

¶ Technical report on the given topic. Candidates are sent a topic to research in advance. In 
ǘƘƛǎ ǿǊƛǘǘŜƴ ŜȄŜǊŎƛǎŜ ǘƘŜȅ ŀǊŜ ŜƴŎƻǳǊŀƎŜŘ ǘƻ ΨǎƘƻǿ ƻŦŦΩ ǘƘŜƛǊ ƪnowledge, technical grasp and 
understanding of the relevant economics. They will be verbally tested on what they have 
written as part of their interview. They will have 30 minutes to complete this report at EAC. 

¶ Policy report. For this report candidates muǎǘ ΨǘǊŀƴǎƭŀǘŜΩ ǘƘŜƛǊ ǘŜŎƘƴƛŎŀƭ ǊŜǇƻǊǘ ƛƴǘƻ Ǉƭŀƛƴ 
English for a non-economist. They will need to write clearly and concisely and will be marked 
down for jargon. They will have 30 minutes to complete this report at EAC. 

¶ Short answer questions. This will be a set of questions (likely to be 10 in total) testing 
candidates breadth of macro, micro and technical economics as an honours graduate. It is 
not multiple choices. They will have 30 minutes to complete this at EAC. 

¶ Presentation to a two-person interview board on the policy recommendation. Candidates 
will receive their policy report and technical report back 30 minutes before their interview to 
allow them to prepare. The interview board will be one academic economist and one 
government economist. Candidates will be questioned on their policy report. 

¶ Interview. This will follow on directly from the presentation and will cover both short 
answer questions paper (including additional questions) and topical issues, candidates will 
also be asked about their strongest area of economics. On topical issues, the Board is 
interested in the economic theory and application (not the politics). Candidates will want to 
demonstrate their ability to think about things from first principles. The presentation and 
interview will take an hour in total. 

 

GESR responses on matters of procedure 

1. What are you procedures and criteria in the assessment centres for candidates?  
 
An outline of the EAC process and criteria is attached below.  
  

2. Do you place much significance on a candidate holding a masters degree? 
 
At the sift, candidates get additional marks if they have a postgraduate degree in 
economics. On average, just over a third of all successful candidates at FSAC have 
economics masters degrees.   
 

3. Which skills are important to get the job?  
 
At the Economic Assessment Centre, a common mistake among applicants is to think 
that they have to impress the assessors with advanced techniques. Overwhelmingly, we 
are looking for a firm grasp of the fundamentals. We want to see that candidates can 
apply these, even to unfamiliar topics. A good knowledge of core intermediate micro 
and macro will obviously help. Cost benefit analysis (CBA) is used extensively in 
Government but for the Assessment Centre candidates are expected only to understand 
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its roots in welfare economics rather than use advanced CBA techniques. Elementary 
econometrics may also assist candidates. 

 

 


